PLAY Session Amy

0:00
First of all, welcome to today's Play Pedagogy, Learning and AI in Your Classroom workshop on designing AI resistant assessments strategies for authentic evidence of learning.

0:12
Today's workshop is being recorded and the recording will be posted on the Center for Teaching and Learning or CT LS Teaching Toolkit website along with the slides and the worksheet that we'll use for the hands on activities.

0:27
All right, so we have limited time together and I wanted this workshop to be practical.

0:32
So we're going to focus on answering these two questions for your assessment.

0:37
First is what aspects of my assessment can students outsource to generative AI?

0:42
And then what strategies increase AI resistance and promote authentic learning?

0:48
And by AI here, I mean generative artificial intelligence.

0:52
And just a heads up, this worksheet is going to be more on the practical side versus theoretical and there will be hands on activities throughout.

1:01
Speaking of the activities, we have a worksheet to help guide our efforts and our hands on activities.

1:07
So please download the worksheet from the Zoom chat.

1:11
My colleague Lauren will be posting the the file in just a moment.

1:15
The worksheet will also be shared with all registrants in a follow up e-mail and will be posted again with the workshop recording.

1:22
So if you're watching the recording, you can follow along.

1:25
And the worksheet is designed to help you evaluate and redesign your assessments to provide more evidence of student learning.

1:34
So while we we will work through portions of the worksheet together today, you're not expected to fill out every single detail.

1:41
And I, I hope that you continue working in the worksheet even after the workshop ends.

1:46
But for now, hopefully you'll have a, you've had a chance to download the worksheet and then we'll work through it together.

1:54
All right, so let's start with that first question that I that I asked at the beginning.

1:59
What aspects of my assessment can students outsource to generative AI?

2:04
And to answer this, we need to know a little bit about what generative AI can do.

2:10
So generative AI is trained on enormous amounts of text, and it can recognize patterns and language, which which makes it very good at tasks that involve either producing or reorganizing information.

2:26
It can generate ideas, summarize readings, draft essays, write, write responses including things like discussion, post responses, create presentation content including video and audio, and even solve many types of problems and problem sets.

2:43
So if an assessment primarily asks students to produce a written answer or deliver a general response to something, then AI can generate that and the assessment may be vulnerable to AI usage.

2:57
And today we're going to look at how your assessment might be vulnerable to AI.

3:02
So it's easy to have a list of things that AI can do, but I think it's easier to understand it more when it's shown in a an example.

3:10
So I created these three assessment examples that are public health examples.

3:15
And just a quick note, these are not taken from any specific course at the Bloomberg School of Public Health.

3:21
These are assessments that I created for this workshop.

3:24
So I'm not blasting any courses or any assessments that I've seen.

3:28
So our first example is from epidemiology where students are assigned A5 page paper explaining the causes of disease outbreak and then they have to recommend interventions.

3:40
So a student could upload their source articles to a generative AI model or tool and then ask it to summarize the literature, generate their key arguments and then draft most of the paper on their behalf.

3:56
Our second example is from Health Policy and Management or HPM.

4:00
And here students are to write a discussion post that are that is analyzing the strengths and weaknesses of a proposed health public health policy.

4:10
The student could ask generative AI to identify policy implications, generate supporting evidence even if the evidence isn't even real evidence, it could be a fake citation and then write the complete discussion response on their behalf.

4:25
And then our third example is from Biostatistics where students are asked to interpret statistical outputs and a student could provide the data set or sorry, statistical results to generative AI.

4:40
And then the model can then create the interpretation and written explanations with minimal student analysis or input.

4:48
So these are three just examples of how generative AI can be used in ways in these public health applications.

4:57
And these are especially vulnerable to AI use because they largely involve either producing or reorganizing information, especially text information.

5:09
All right, so while keeping those examples of AI vulnerabilities in mind, let's go back to our initial question.

5:16
What aspects of my assessment can AI do?

5:20
Or can students outsource to Generative AI?

5:23
And our worksheet, activities one and Two are designed to help us answer this question.

5:28
First, in activity one, you'll identify an assessment and then clarify what students are supposed to demonstrate by identifying your learning objectives.

5:36
And then in Activity 2, you'll take the perspective of a student and consider what parts of this assessment could AI do on a student's behalf.

5:45
Could be outsourced to Generative AI.

5:48
So I'll go ahead and give you a few moments of 5 minutes to work on worksheet activities one and two.

5:54
And if you don't have an assessment to work on, you can think about an assessment that you've done in the past either as a faculty or as a student if you're joining as a teaching assistant.

6:05
But we'll start our 5 minute timer starting now.

6:13
All right, it is now 1210, so hopefully you've had time to fill out activities one and two.

6:19
If not, you can just continue to work in it in the background.

6:23
But for the sake of our workshop time together, I'll go ahead and proceed.

6:28
So now that you've completed Activity 2, the AAI vulnerability scan, you should have A, at least a, a quick idea of how vulnerable your assessment is to AI, how much students could outsource to AI.

6:43
So I'm actually going to do a quick poll to see how vulnerable is your assessment to generative AI.

6:53
So you can, is it very vulnerable, somewhat vulnerable minimally?

6:56
Or maybe you're still not sure, and that's OK if you're still not sure.

7:10
All right.

7:10
We, it looks like from the pole, we have a lot of very vulnerables, a lot of somewhat vulnerables, some minimally and some are not sure.

7:18
That's OK.

7:20
I'll give it another moment.

7:22
And then if you're looking at your assessment and you realize that you're it's very vulnerable, that's not necessarily a problem, but it is a sign that you might want to incorporate additional opportunities for students to show authentic learning.

7:37
And that will take us to our next question.

7:41
And then I also wanted to plug here of pro tip.

7:43
I think this was in your worksheet, but I wanted to highlight it if for those who are not sure or if you still want to play with us to figure out exactly how vulnerable your assessment is.

7:54
You can after the after the workshop open hop GPT and you can plug in your assessment in there and then see what it generates just to test it.

8:05
Course Plus for BSPH faculty, Course Plus also has an assignment assistant tool that can help with your help you identify how to make your assessment more AI resistant, which we'll share more about that at the end of the workshop.

8:19
But I'll go ahead and end the poll, share the results just so you can see.

8:26
So yeah, we have a lot of very and somewhat vulnerables from today's audience.

8:31
OK, All right, I'll turn the poll off and then we will proceed.

8:36
So this all of that leads us to our next question, which is what strategies increase AI resistance and promote authentic learning.

8:46
And there are many approaches that you can take, but today we're going to look at just five strategies, especially strategies that promote authentic assessment and demonstrate human centered abilities that are difficult for current generative AI models to do on behalf of your students.

9:05
All right, if you're following along in the worksheet, at the very end of the worksheet, you can find a section called AI Resistant strategies Reference Guide.

9:15
And that will have all of the information about the five strategies that I, that I shared today.

9:20
So that way you don't have to take a lot of notes or try to take screenshots of the slides.

9:25
It's all there in the worksheet for you.

9:28
The 1st 2 strategies that we're going to look at today focus on making student learning visible and they are students either defend their thinking or you assess the process of learning.

9:40
And again, we'll look at these in more detail, but this is just to introduce the strategies.

9:46
The third strategy has to do with constraints or limiting the opportunities that students have to access AI, especially using real time interactions.

9:56
And then strategies four and five have to do with focusing on authentic tasks or unique contexts that generative AI might not be trained on or have enough nuance to do on behalf of students.

10:11
So they are use authentic professional tasks and then apply learning to unique contexts.

10:17
So let's look at these in a little more detail.

10:21
Strategies one and two.

10:23
I mentioned that these have to do with making student learning visible.

10:26
So strategy one focuses on student learning and thinking, making their thinking visible by asking students to explain, justify, or defend their decisions, reasoning, or conclusion.

10:42
So rather than focusing only on that final draft or product, you're having students talk about how they arrived at their conclusions.

10:50
And then for the second strategy you have, you're focusing on how students arrived at their final work by checking their work overtime over milestones.

10:58
So for example, this would be the equivalent of show your work in math where you're they're showing their work through drafts, reflections, checkpoints, or other milestone deliverables.

11:10
This makes it more difficult to rely entirely on generative AI because students have to demonstrate both their either their thought processes or the progression that they've made over time, which is harder for AI to do on their behalf.

11:25
Here's here's some public health example of how these work.

11:30
Oh, and I see I have a hand raised so you can go ahead and ask a question.

11:37
Hi, Amy, this is Steve Harvey.

11:39
I'm in international health in social and behavioral interventions.

11:44
I'm about to start teaching my qualitative data analysis course online.

11:50
It's I've been teaching it for six or seven years now.

11:55
I have 83 students enrolled right now.

11:59
They come from all over the world.

12:00
They're not mostly based in Baltimore and so all my assignments are remote, which makes it very challenging to think of what is AI resistant.

12:15
And I particularly wanted to ask you, based on what you just said, about students justifying their thinking or demonstrating their work.

12:28
I've used AI and gotten it to give me justifications or right justifications for thinking.

12:37
And I could imagine, although I haven't done this feeding in, let's say a bio stats problem and asking AI to show the work that it does to come up with the answer.

12:58
And then I can present that as my own work.

13:02
And I just don't know how to avoid that.

13:04
So I, I imagine you're probably going to get to some of this, but that's what I'm thinking is I'm listening to you present at the moment.

13:13
Yeah.

13:14
And that's a a key concern that I think a lot of faculty have, especially across across disciplines.

13:21
And I know that.

13:22
So the first two strategies, they, there are two options, but it might, it sounds like for your course specifically, maybe some of the other strategies might work better to really narrow down and, and make that make a, a case for students to show that they're doing their work authentically.

13:43
And then you also might consider, so these are to increase AI resistance, but they will not be AI proof.

13:49
So there's always a chance that students might still use AI in your courses because these because it's a tool that that exists.

13:57
And for that, I'd also recommend pairing these strategies with a really clear AI policy.

14:04
So if you want your students to not use any AI, then I would recommend making that clear in your syllabus.

14:10
And then also maybe incorporating some of the other strategies that we're going to talk about that might make it even more AI resistant than just just having the process.

14:21
Because you're right, sometimes AI can make that process for students, give them like an A rationale or an explanation that then the students could take and and and hand off as their own.

14:35
But for but I think so maybe some of the other strategies might be more helpful, but so we'll hold on to that while we go through the strategies and then maybe revisit afterwards.

14:46
Does that sound good?

14:48
Sure, thank you.

14:49
All right, thanks.

14:51
All right, So as we mentioned for strategies 1 and 2, so these really have to do with making that either assessing students thinking or the process.

15:01
And here are just some public health examples of how that might look in action.

15:05
So the first is international students maintain a project journal either written or recorded documenting how they adapted a program design to cultural, economic or political constraints identified during research.

15:17
Now here the the part that's the AI resistant part is the journal, either written or recorded.

15:24
And it's because it's going to show how their learning has developed over time and perhaps at different milestones or checkpoints.

15:32
Our second example has to do with epidemiology students, where they present an outbreak investigation plan and then defend their choice of plan design, case definition, and data collection methods.

15:44
And this example also pairs well with our next strategy, which we'll look at in a moment because their defense might take place synchronously, but that's our strategy 3.

15:53
So I'm getting a little ahead.

15:57
So strategy 3 is create opportunities for real time interaction.

16:02
And this is where you have students either think, respond, and then demonstrate understanding in real time through real time synchronous interactions.

16:13
Now I know that that might not fit well for say, asynchronous online courses or courses with especially large enrollments.

16:21
And there's also, because this is a constraint based strategy, there's also some considerations about accessibility and equity.

16:28
So if you're considering this strategy, I'd recommend meeting with an instructional designer who can help you implement them in an inclusive way.

16:36
But these this strategy, examples of the strategy include things like oral exams, debates or structured arguments and maybe in class demonstrations or presentations that then students have to respond to and be questioned about in real time.

16:52
So the key here is the constraint is real time interaction.

16:56
And then I would also file Blue Book exams under the strategy, not because of the interaction part, but because of the real time constraint part.

17:06
But again, I recommend if you're going to use this strategy to consult with an instructional designer.

17:12
Thank you, Lauren, for posting the link in the chat for BSPH faculty to help you think through this type of strategy.

17:21
So here's a public health example of Strategy 3 where we have health policy students participate in a real time policy debate on a proposed public health intervention and then respond to questions from their peers role-playing as policymakers.

17:37
So for for this, the the real time interaction helps to limit the AI usage because students don't have time to type into their their generative AI, get a response, verify it, and then deliver it as their own because of the time constraint.

17:59
And and yes, Stephen Harvey mentioned in the chat for an asynchronous high enrollment course, this might not be the best strategy for that course, but I think some of the other strategies might help you instead.

18:14
All right, Strategy 4.

18:16
So strategies four and five really focus on authentic assessment and unique contexts that gender to AI models might not be trained on.

18:25
So for Strategy 4, these are authentic professional tasks where you ask students to perform work similar to what professionals would do in the field.

18:34
So for for example, they might do a a consultation or advising scenario, a client facing deliverable or some kind of simulation.

18:45
So authenticate tasks.

18:46
Again, these require students to apply their knowledge in ways that mirror real life, real world professional practices.

18:55
And because these often involve judgments, decision makings, and context specific considerations, that's the part that makes these more resistant to AI than say, just summarizing or explaining something because it has that nuance, more nuanced expertise that's being demonstrated through the students work.

19:16
Oh, and Celine mentioned in the chat for blue book assignments referencing the traditional single use composition books US students had used for written handwritten assessments.

19:27
Be aware that this is not an accessible solution.

19:29
It can be part of an approach, but not the whole approach.

19:32
We need to be universal in our design.

19:34
Yes, thank you.

19:35
And it looks like there's some interesting things happening in the chat.

19:39
So thank you for for engaging in the chat.

19:43
All right, and then let's look at an example of an authentic professional task in a public health example.

19:50
Here we have an environmental health students, they're developing a they're, they develop and present a policy brief addressing a local environmental exposure concern for a County Health Department and a role-playing exercise.

20:03
And here the the authentic assessment is the role-playing policy brief presentation where again they're they're using those higher.

20:13
Higher, more nuanced thinking and judgement and and analysis.

20:20
All right and then our fifth strategy is applying learning to unique context.

20:24
And this can be very helpful if you're concerned about students using AI in a way that if you're you're especially susceptible to AI, then you might consider creating course specific case studies or local or institutional issues that AI probably wouldn't have a lot of data or information on other than just general information.

20:47
So this requires students to work within a context that's specific, authentic, or evolving.

20:53
And again, these are scenarios that are harder for AI to complete accurately without substantial student input because of the the unique context that's being examined and assessed on they they have to apply knowledge in ways that can't be fully outsourced to general AI models.

21:15
All right, I'm just checking the chat.

21:18
And then Kathy mentioned, although not all global online students can attend live talks in person, most can.

21:25
She said having real time interactions such as breakout groups with report outs can be useful and are done in many online classes.

21:32
An an alternative assignment could be required for those that can't attend live, perhaps a discussion forum or reflection, etcetera.

21:39
And then we have another comment said if the class is project based and requires students to produce a research or policy paper, how might one make it AI proof?

21:49
So if it's project based, I would say do the from strategy 2.

21:54
You could have mile deliver deliverables at different milestones of the project.

22:00
So think about your project and how it can be cut into chunks and then have students deliver deliver something at each of those milestones to help see how they're learning and their work is progressing over time.

22:15
And then for policy paper, that can be a little trickier because because since it's a paper by nature, it's something that's susceptible to AI.

22:25
So for that you might have to think about some of the other strategies.

22:30
For example, you might tie the paper to something that's class specific, maybe as case study or limited in some other way.

22:42
What would prevent a student to upload all the information on a course, specific data, case study, etcetera, and just have an AI respond?

22:49
That's true.

22:50
So these are, again, these aren't AI proof, they're AI resistant.

22:54
And for that, I would say having a conversation with your students and having a clear policy saying that having an AI policy in your syllabus and expectations for AI use would be helpful 'cause then you can you can explain to your students perhaps like why, why you don't want them to use AI And then, you know, have that conversation.

23:15
So, and Kathy said agree on deliverable and chunks, some of those smaller chunks could be set up for peer feedback as well.

23:23
So again, it's, it's such a tricky thing to navigate, but hopefully some of these strategies will at least help create some resistance to AI versus again, making them completely AI proof.

23:35
Any other?

23:38
Oh, Brian, I see you just unmuted.

23:40
Hi, go ahead.

23:41
Thanks, Amy.

23:43
Thank you for running the session today.

23:44
So I just want to get back to the first question about that Julia asked about uploading all the content to a chat bot.

23:52
Where possible, try to incorporate very specific geographies or populations.

23:59
That can be a great way of exploiting generative AIS, large language models.

24:04
One big weakness is that they only know what they know.

24:06
And there are many populations that are served by people, particularly in public health, that are not served in terms of like the training data that goes into these tools.

24:17
If you're asking for a very common, kind of like large, you know, huge population swaths, a lot of data that's out there on those populations, that's something that the AI will know.

24:26
But if you're talking about sort of more traditionally marginalized populations, smaller populations, non Western populations in particular, these tools just don't have that kind of data because often that data is not recorded in the formats that these tools need it to be recorded in.

24:41
That will change over the next, you know, 5-10 years.

24:45
But right now, you know, if you are working in underserved or thinking about or have data on underserved populations in your courses, that's something that's pretty challenging for a generative AI tool to be able to talk about, write about, generate about accurately.

25:01
So I would just sort of keep that in mind.

25:03
And the other thing about sort of staging and having students do multiple deliverables over time is that still right now, a lot of the generative AI tools, unless you really know how to work them and are using like the desktop versions of like, you know, codecs or cowork or something like that, have a very difficult time matching style, tone, content and context across multiple sessions.

25:30
So, you know, it becomes much more difficult for a student to be able to say, OK, you're going to write my outline and then my first draft and then my second draft and have that all be consistent and make the same points in the same ways, right?

25:43
Because these are not exactly random word generators, but they are random word generators.

25:49
And as you build stuff out through chunking, you'll see if a student uses generative AI tool, because it will, you know, you'll explain something one way in the like in an outline or an initial draft, and the next version, it'll explain it in an entirely different way.

26:07
And if the student isn't extraordinarily careful about maintaining and and making sure there's a high level of consistency between those two things.

26:16
So again, that will change over time as these tools become better and have a better sense of quote memory about what was written before and what else is going on.

26:25
But they are strategies that can be helpful right now in my experience.

26:30
Thank you, Brian.

26:31
And that speaks to the latest comment in the chat about if the chunks are susceptible to AI.

26:37
So that's one way that you can see is like the language itself, how much it changes and also ask the students to include maybe a rationale about how they responded to feedback that could also help identify.

26:50
So if they received feedback, how did they then incorporate that feedback into their next draft or version?

26:56
And then Lou, I want to highlight, Lou mentioned in the chat something that was, that's really great recommendation, which is if appropriate, faculty can also consider service learning, pair students with local communities, organizations, companies to carry out some real world tasks.

27:11
And she listed, she linked JHU Source initiative offers such support for faculty.

27:17
So Source is great.

27:18
So if you're interested in that, that could be a really great recommendation.

27:24
And then just for time's sake, I'm going to continue on, but please continue to engage in the chat as I share an example of Strategy 5.

27:35
And again, this is looking at a unique context where you, you limit the, the ability for a student to outsource to AI by making the, the context of the assessment very unique to your course or other kind of unique situation.

27:52
So here we have molecular microbiology and immunology students analyze an emerging pathogen scenario.

27:59
So that's the unique part, the the emerging pathogen scenario and then recommend surveillance, prevention or laboratory investigation strategies based on known microbiological principles.

28:09
So again, the unique part is the scenario that they're engaging with in the assessment.

28:18
All right.

28:19
And then a lot of these strategies listed simulation as one of the ways that you can carry out and, and, and approach this in our approach, the strategy.

28:32
So I wanted to highlight our next play series workshop in our in our play series titled Scale simulation based learning with AI.

28:41
And it is featuring Doctor Davina Frick from the Carey School of Business and BBSPHCTLS instructional designer Lauren, who has been very graciously helping me in the chat.

28:52
So shout out to Lauren.

28:54
And this play workshop will explore the benefits and pedagogy behind effective simulations, followed by a case study from Doctor Frick's course over at Cary.

29:02
So I highly recommend if you're interested, Lauren has posted the link to the CTL events calendar where you can learn more and register.

29:13
So check that out if you're thinking of of adding simulations to your course.

29:18
All right, so we covered a lot in this section.

29:22
So strategies one and two had to do with students making their learning visible.

29:26
Strategy 3 was demonstrating their thinking in real time or under a similar constraint.

29:32
And then strategies four and five were about students applying their thinking and learning in authentic or context specific ways.

29:40
So here I can pause again for any final questions before we dive into our back into our worksheet.

29:48
And yes, looks like there's been a lot.

29:50
Oh, Celine, go ahead.

29:53
Yeah, there's there's a lot going on in the bat and I don't want to like branch off into everything, but one of the things I think it's really important in these exercises a few times keep in mind is that these are resistant, not crude.

30:08
There's not any crude AI crude thing.

30:13
Similarly, where my local jurisdiction driving on roads that have speed limits and people obey the speed limits not because there's a car there, but because they know better.

30:26
And that's one of our jobs as faculty and an instructional designer.

30:30
It know the limits, know the safety protocols, know the why.

30:36
It might be gas efficiency with the car, it might be that those are slick when wet.

30:40
It might be a lot of things, but those guidelines are going to help.

30:45
It's not just these strategies, it's literally the information and the environment that we're creating for our students.

30:51
So I do want to say I, I hear all that and I'm reading all of this stuff.

30:58
Resistance to the resistance because it's not enough.

31:02
But I'm also kind of posing the question, not asking anybody to answer, but what are we doing for the students in this environment?

31:10
Are we putting up the safeguards?

31:12
Are we teaching them to drive safely?

31:14
Are we again, making this a safe environment for learning with purpose?

31:19
It's not just to get the grade.

31:21
And if it is just to get the grade, then that's that's on there that we are not there police.

31:27
We're here to engage and to educate.

31:29
And but again, some great discussions that really thank you for further session.

31:36
But it's just again, it is not about AI proof, it's AI resistance.

31:41
Thank you, thank you, thank you, Celine.

31:44
And I love that analogy that you used with like safe driving and driving guidelines.

31:48
That's such a great, I might, I might borrow that later or in the future because that's a great analogy.

31:54
And and yes, just to reiterate what Celine mentioned, So these are these are to increase AI resistance.

32:01
But again, there's no way to create an AI proof, AI proof assessment because the the technology exists and it's sort of the a new reality that we as educators have to navigate.

32:15
And then I do want to highlight one more thing.

32:18
I meant I saw in the chat, which was supposed by Brian where it said, I think this was within the context of AI academic integrity concerns.

32:28
Your course team can can talk with Yon Vernick, director at the Office of Academic Integrity about developing a stronger course policy around AI.

32:37
So I think that's a great recommendation to highlight from the chat.

32:41
All right, So clearly we've been thinking about these strategies as we've gone through them.

32:47
So now I want you to think about how these strategies might work for your specific assessment or course that you're thinking of.

32:54
So going back to our our workshop question, what strategies increase AI resistance and promote authentic learning?

33:02
I want you to explore how this can be applied to your course by thinking about how these strategies might fit within your assessment.

33:10
So take five.

33:11
Well, it will take a couple minutes.

33:13
For time's sake, we'll stop at 12:40.

33:17
So go ahead and fill out Activity 3.

33:20
Make the assessment more AI resistant by identifying what strategies you might think you might apply to your assessment.

33:28
So again, we'll do this, we'll do we'll, we'll stop at 12:40.

33:33
That'll give us more time later.

33:36
But go ahead and and fill out Activity 3 in the worksheet.

33:42
All right, we're at 12:40.

33:44
And again, you can continue working in the worksheet beyond the the workshop.

33:49
But for now, hopefully you at least have something written down for Activity 3 where you think about what strategies might be a good fit for your assessment.

33:58
Now, some of these might seem infeasible, and that's OK.

34:03
And oh, here I'll go ahead and click ahead.

34:06
So these might seem difficult to implement, especially at scale when we think about the realities of your course.

34:12
So maybe you're a large enrollment course, or maybe you you're an online asynchronous course, or maybe your face to face course and you have limited room within your classroom to like move around and do small groups or something.

34:25
So we wanna, so I wanted to share some tips that will make some of these strategies more manageable, thinking about the realities of teaching and learning and the constraints that our courses face.

34:37
So the first tip that I have is to use rubrics.

34:41
I, I, if you, if you know me, I love rubrics.

34:43
I think everyone should use rubrics.

34:45
They're great, but they're great because they can speed up your grading time.

34:50
They can improve your consistency and they can also make it easier to assess reasoning process and professional judgements very quickly.

34:59
So they might take some time up front to design and develop, but once you have them in place, they're really great learning.

35:06
They're great grading tools to make your grading more efficient.

35:13
Next is checkpoints.

35:15
So we mentioned milestones and Checkpoints.

35:19
So instead of grading every single draft or every process or milestone artifact, you might want to just review one or two key milestones and then use the others for a low stakes completion credit.

35:31
That way, students are still submitting their work over time, but maybe you're not giving like very robust feedback every time except for those really core, really important milestones.

35:43
Next, similarly, you could sample.

35:45
So rather than grading everything, you might ask students to submit a brief rationale, a reflection or defense, and then just focus your grading efforts and evaluation efforts only on the most relevant portions.

35:59
Another another strategy is group based tasks.

36:03
So we talked a lot about role-playing earlier or doing things that involve interactions with other students.

36:09
And then I would also pair peer review or peer assessment under group based tasks as well, where you can leverage peer peer assessment with rubrics and and guidance so that students can help each other in the learning process.

36:26
And then also, if it's a group submission, that means you have less submissions overall to grade.

36:31
Oh, and thank you, Kathy for posting my the rubric blog post for the CTL blog that I had written.

36:37
Thank you.

36:39
And then you can incorporate short oral components or recorded components.

36:47
So for this, think of it as a recorded explanation or a spot check that can provide strong evidence of learning without requiring either a lengthy presentation or a written response.

36:57
Or you're just having students record a really quick check in.

37:01
And again, there's some accessibility considerations with that, but you can talk to an instructional designer for to make sure that that would be an inclusive practice.

37:13
Very important for today's discussion.

37:15
Replace, don't add.

37:16
So rather than adding new assignments or tagging on extra components onto your existing existing assignments, think about how you can modify what's already there.

37:26
So you might just modify or incorporate some AI resistant elements like a reflection, a process check or a context specific application versus re hauling or adding on more and more assessments on to what you already have.

37:42
And then finally, I would say focus your focus on your highest risk assessments first.

37:48
So not every assessment needs to be redesigned.

37:51
And I would say prioritize assessments that are either most vulnerable to AI or, and, or are most important for the students to demonstrate their learning at the course that are tied to your course level objectives.

38:07
So think about what are the most important, most important assessments and what are the most vulnerable and start your efforts there.

38:15
Remember, the goal is not to create an AI proof course or assessment.

38:20
It's to increase your confidence that your students are demonstrating their own learning while keeping the assessments practical and sustainable for you and your teaching team as well.

38:30
So it's important to, to, to make these manageable.

38:37
All right, so now that you've identified your AI vulnerabilities and thought about which strategies you might use in your assessments, I have a third question for you to consider.

38:47
Even though at the top I said we only had two questions, I put in this third one.

38:52
And that is how will you apply these strategies to redesign your assessment?

38:57
So at the bottom of your the end of your worksheet, we have activity 4, which is a reflection.

39:03
And I encourage you after this workshop to take some time to think about what we've covered today and how you might apply these strategies into your assessment.

39:13
And also, if you're thinking of redesigning an, an existing assessment, what changes you might want to make, not only changes to the instructions and delivery of the assessment, but also the behind the scenes administration and grading.

39:28
So here in this activity for space is a place for you to sort of think through what changes you might want to make.

39:37
You don't have to list every detail.

39:38
This is just meant to as a jumping off point for to sort of get you started on your assessment redesigned.

39:47
And then I am very curious.

39:49
I'm going to do another poll.

39:52
What AI resistant strategies did you pick when filling out activity 3 So which AI resistant strategies are you incorporating into your assessment?

40:04
Is it strategy one where you have students defend their thinking?

40:08
Strategy 2 assess the process.

40:10
Strategy three create opportunities for real time interaction.

40:14
Strategy 4 use authentic professional tasks or strategy 5 apply learning to unique contexts.

40:22
And right now, it looks like there's a nice.

40:26
Distribution across the strategies.

40:31
So I'll just give that another moment and then I'll release the responses.

40:40
While you're filling out the poll, I'm just going to take another glance over at the chat.

40:47
OK?

40:47
Brian made a good point here about reflections.

40:51
So making reflections more AI resistant would require students to reference something that they did in the class.

40:58
And he said that I find this makes it much harder for a student to generate a reflection with AI because they're referencing something that they personally experienced or did.

41:07
So I think that's a good, good point about reflections.

41:11
All right, it looks like most of you have filled out the polls, so I'll go ahead and end and then share the results just 'cause I think it's interesting to see what, what strategies people selected.

41:21
And it looks like the, the top strategies were strategy one and strategy 3.

41:29
So that's interesting.

41:30
And I personally I would pick, I'd like assess the process and strategy for professional tasks.

41:38
So very it's always interesting to see those kinds of results.

41:40
So thank you for filling out the poll.

41:43
Oh, and then there's the results.

41:47
I never know in Zoom if I'm if as the host, I can see the poll, but I don't always know if you can see the poll.

41:54
So there we go.

41:56
All right.

41:58
Oh, good.

41:58
Thank you.

42:00
All right, so I will next I'll just share some resources from CTL and then I'll open the floor for more Q&A and comments.

42:08
So, but first I wanted to mention, so earlier I said that the next play workshop would be on scale simulation based learning with AI and that will be in November.

42:21
Also in November, CTL is offering a Teaching Toolkit, Teaching Toolkit workshop on polishing your presentation, lecture recording essentials.

42:31
That will also be in November, so please check out our CTL Events calendar for more details and how to register.

42:39
I'm very much looking forward to both of those upcoming workshops on our Teaching Toolkit website.

42:47
Getting all these W words straight, you can also watch past recordings, including the past recordings of our previous play events like the kickoff panel that we did in September and then also Brian's workshop that he did on on writing generative AI prompts.

43:06
So you can check those out in our past recordings I mentioned for BSPH faculty, you can meet with an instructional designer for consultations.

43:16
And thank you, Lauren, for sharing the links to everything in the chat.

43:19
So if you are a BSPH faculty, then I highly encourage you as you're redesigning your assessments to either meet with your instructional designer that's assigned to your course, or you can reach out to CTL to have a one-on-one consultation where we can really dive into your course specifics and help you think through what makes sense for your, for your course, for your students, and for you and your teaching team.

43:43
And then finally, I wanted to shout out the Course Plus faculty guide.

43:47
It has step by step instructions for course plus assessment tools, including tools like our rubrics, pure assessment, and it also has an assignment assistant tool that can help make your assignments more resistant to AI built into the assignment assistant.

44:05
So a lot of that's like a tongue twister there.

44:08
So those that's, that might be helpful for you to check out as well if you again, if you're a BSPH faculty using course Plus.

44:15
All right, that's enough from me.

44:19
I hope that you found this practical workshop helpful as you think about how to make your assessments more resistant to AI.

44:27
And now I will open the floor to you.

44:29
Let me know if you have questions or comments.

44:31
And again, I'll check the I'll check the chat 'cause it looks like more has happened in the chat.

44:38
But again, thank you so much for attending today's workshop and I hope to see you at future workshops.

44:43
Celine, go ahead.

44:45
Hi, I know Lauren shared one second member experience dealing with a large course that was online.

44:52
And I was wondering if anybody else here might talk to what they have done, especially in course modality where it's just online or could be in person but in large numbers.

45:04
So the specific extra that might be required as we're moving forward to the AI resistance, well, we're in it, but I'm just wondering to hear from others.

45:15
I thought Lauren's shared idea was fantastic and I was wondering if anybody else had any idea of how they have incorporated some of these strategies or very near strategies in large courses and or online courses.

45:31
Yes, yeah.

45:32
So just to reiterate, Celine is asking if there's anyone who is working with a, a large course or an online course and how they approach these strategies.

45:42
If anyone is willing to share, we'd love to hear.

45:53
Maybe we can talk about that.

45:54
How, how are we going to deal with the increased quote, UN quote, increased workload, requiring to know again, we're not, we're not adding to or replacing assessments, redesigning them.

46:08
So I think that I wonder if there's anyone who might pass some ideas of how they're going to have such a especially since we can ******* have to design them, right?

46:21
Lauren, go ahead.

46:24
Another class that I work with, it's not incredibly large.

46:27
So it's not at the 83 number, it's about 30.

46:31
And so they had basically a scaffolded assignment.

46:33
Students submitted something different each week, or, I'm sorry, every two weeks.

46:38
They were studying in a country and it's seafood production.

46:41
And they used to have students do a shared group presentation over a live talk, but they were just finding that fairly ineffective and they weren't sure if the students were using AI to create the presentation.

46:53
So they actually switched to AI.

46:54
Believe it's like a 5 to 7 minute.

46:58
They didn't call it an oral exam.

46:59
They called it a conversation where they asked students questions about their project, dug through like why they made certain decisions, you know, what their plans were after the course with what they learned.

47:11
And while it took time to synchronously do this and have students sign up, they said that the grading load was significantly less than going through each of the projects because they were able to take notes immediately.

47:23
They had recorded it so they could actually go back and reread the transcript.

47:27
So it's a little bit of a, a payoff in that way where it took more time for the project and the individual oral exams or conversation, but the grading was much more quick and the feedback was more powerful and the students really, really enjoyed it.

47:45
That course got a four point O for assessments on evaluations, which is for me like very rare to see.

47:50
So it was very effective and they've done it now for about two years.

47:55
That sounds interesting.

47:56
Actually.

47:56
I was thinking that'd make a great like blog, CTL blog post to like dive into how that worked.

48:01
I'd love to hear more any other ideas about.

48:07
I know I think we might have a couple of faculty who are from large enrollment courses or other instructional designers.

48:13
If you have any other tips or things that you've that's worked well for you in the past, please feel free to share.

48:20
Also, you can, if you have a different question, you can also ask your question as well.

48:28
OK, we have in the chat someone said we are struggling with this in our large enrollment course, over 100 students.

48:34
This session gives me lots of food for thought.

48:37
So I'm glad that you you're thinking about the session.

48:40
So that's great.

48:41
And I hope that you leave this with some strategies that you can try.

48:48
All right, I don't see any other hand spray.

48:51
Oh, here, Kathy, you just raised your hand.

48:53
Go ahead.

48:54
Sorry, I was just going to say for many large enrollment classes, there are a lot of exams and classes.

49:03
And if you haven't used, there are a lot, some really good strategies that we use for big online classes like stat methods and the EPI courses for making lecture on making exams a little bit more AI resistant.

49:22
There are some if you'd like to discuss those type of strategies we have.

49:25
So we could talk to you about some different options that are available in the quiz generator tool that might help you and make it easier.

49:32
That'd be great.

49:35
Thank you, Kathy.

49:37
And again, that would be you can either contact your instructional designer or schedule a consultation with an ID All right, I don't see anything else in the in the chat and I don't see any other hands raise.

49:49
So again, just thank you so much for joining today.

49:52
I hope that you found this helpful as you think about your assessments and how you can make them more AI resistant.

49:58
So thank you so much and I'll go ahead and close out the session.
