Picnic PD Panel Discussion

0:08
Welcome to our final 2026 Picnic PD session on the Human touch, teaching in the Age of Artificial Intelligence.

0:18
This special guest panel brings together Bloomberg School of Public Health faculty and staff from a variety of backgrounds to explore what it means to teach with humanity in a time when generative AI is reshaping higher education.

0:35
I'm excited to introduce our speakers going alphabetically, starting with Jennifer Applegate.

0:41
So Jennifer is an assistant research professor in the Health Systems Program in the Department of International Health.

0:48
She is also a course facilitator for the Cells to Society courses and CT LS faculty representative.

0:55
She completed her PhD in the Department of International Health at BSPH, where she also earned an MSPH in Global Disease Epidemiology and Control.

1:05
Her research focuses on the implementation science and mixed methods approaches to strengthen the implementation of public health interventions in low and middle income countries.

1:16
She currently teaches several courses at BSPH and is navigating how and when to intentionally incorporate generative AI into her teaching practice.

1:25
So thank you for joining us, Jennifer.

1:28
Next, I'll introduce Abby Glom.

1:30
Abby is a descendant of the La Cuta Re Band of Lake Superior, Ojibwe and grew up in North Central Wisconsin.

1:38
Abby received her BA in Psychology, French Studies, and American Indian Studies from the University of Minnesota in 2020 and completed her Ms.

1:47
in Clinical Mental Health Counseling at Johns Hopkins University in May of 2026.

1:52
She joined the Johns Hopkins Center for Indigenous Health in June 2024, where she currently works as an Administrative Program Coordinator for the Center's training and Education team, focusing on engaging with diverse Indigenous learners.

2:07
Abby helps develop and coordinate summer and winter institute courses for the Center for Indigenous Health, which cover public health topics through an Indigenous lens.

2:16
Throughout her time at the Center, she has had the opportunity to be engaged in several projects related to integrating artificial intelligence in student learning outcomes.

2:27
Next, we have our very own Brian Kloss.

2:30
Brian is the director of the Center for Teaching and Learning at the Johns Hopkins Bloomberg School of Public Health.

2:36
He also has a faculty appointment in the school's R3 Center for Innovation in Science Education.

2:42
He teaches graduate level courses on applications of generative artificial intelligence in public health and communications design and data visualization for non expert audiences.

2:53
Our final panelist is Lamari Morales, who overseas communications and marketing for the Johns Hopkins Bloomberg School of Public Health.

3:01
Under her leadership, the school has significantly grown its audiences and won several national awards.

3:08
Morales also teaches effective writing for public health change as an associate faculty member in the Department of Health Policy and Management.

3:16
Before joining the Bloomberg School, Morales worked in communications leadership roles at The Atlantic and Gallup and in national newsrooms.

3:24
And finally, I should introduce myself as well.

3:28
My name is Amy Pinkerton, and I'm a senior instructional designer at the Center for Teaching and Learning.

3:34
And I also presented in this year's Picnic PD as the first sessions presenter, Human First, applying the AI Sandwich framework in public health teaching.

3:44
And I'll be serving as today's facilitator for our panel discussion.

3:48
All right, so now that we have all of our introductions aside, we can dive into today's discussion and that is artificial intelligence and teaching with humanity.

4:01
So I'd like to start with a human centered question for our panelists about teaching.

4:06
And that is, how do you center human judgement, empathy, and expertise in your teaching or support roles as generative AI tools become more prevalent?

4:17
And I'll also put the questions in the chat so you can read them as well.

4:21
So I'll give you a moment to think about that.

4:47
All right, so I just copied the question into the chat and I'll repeat it again just so you are clear.

4:52
How do you center human judgement, empathy and expertise in your teaching or support roles as generative AI tools become more prevalent?

5:00
I know that's a big question to start with.

5:09
I'm happy to jump in if if you're ready for us.

5:12
Sure.

5:13
And then I'm sure folks will layer on.

5:15
Well, I'll just say in addition to the bio, which is really helpful, I also say in general, I'm a late adopter.

5:21
So you know, on the spectrum of people, you know, experimenting with these tools and bringing them into their everyday life, work and personal, I'm probably on the slower end.

5:31
So I would say also.

5:32
So I teach a writing class.

5:33
The class, as you mentioned, is called Effective Writing for Public Health Change, and certainly AI could help students skip a lot of the process of becoming a good writer, you know, rather than learning and practicing good writing skills.

5:47
You could ask an AI tool to simplify this or make it shorter or make it sound, you know, bring it up a level, right?

5:57
But my goal is really to teach the humans, the human students, the fundamentals of good writing, how to identify it, how to produce it, and how to give feedback on it.

6:06
So that even in the future, if they choose to use AI to complement the writing process, they know how to distinguish good writing from not good writing.

6:18
And I also remind them that AI is crawling the Internet and there's a lot of bad writing on the Internet.

6:24
So you might be having a tool give you bad writing that's based on the bad writing that's out there.

6:30
So it's really important for the humans to understand how to identify in order to also give prompts to make an I I tool be able to help you in a successful way yes and you can just identify it from the M dashes as a long time—user very important yeah, absolutely they're stealing the M dashes and the rule of threes yes yes, but see I've always taught use the—sparingly.

6:58
You don't want to overdo it and that you know AI didn't get that tip No your turn.

7:06
So I'll say, you know, in terms of centering the human in terms of both my teaching as well as my, my director role and really everything else I do, even my like, you know, with my family and personal life, you know, everything I do is reviewed by me.

7:22
If I use AI for anything, it's reviewed by me before anybody else sees it.

7:26
And I use my expertise and my judgement, my knowledge, my experience on it.

7:32
And I don't just take it at it as is.

7:34
I think that's, you know, sort of the great and easy fallacy.

7:36
And that's how we see writing and know like, oh, that's so obviously AI, whether it's a student turning in a discussion forum post or reading something on Reddit, we can pretty easily pick this out, especially the more we use these tools.

7:48
But you know, I use my experience in judgement all the time and based and prompt with these tools based on my own knowledge and experience.

7:56
And I really try to get closer to the ideal in the initial prompt rather than through sort of long cycles of iteration with the tool.

8:02
I'm very intentional, I think a big mistake a lot of people make in using tools and something I teach my students about and I talk about when I do like workshops or keynotes for public health workforce development.

8:15
As I talk about, you know, you need to be intentional and you should try to be pretty close to your goal.

8:20
That requires upfront thinking rather than just firing up Claude or ChatGPT and being like, I need to work on X.

8:26
Well, what's your goal?

8:28
And in terms of my teaching, you know, and sort of centering human judgement and expertise, it's very much about reflection on their work, right?

8:37
Making them reflect on the work having in these kind of meta meta cognitive processes, reflecting on their own work, reflecting on their peers work, using their direct experience with their process, with the process of using this generative AI tool as part of the learning right to evaluate the quality of what is is delivered, the what they put into the machine as well evaluate the quality of the output, look for potential biases and visible costs.

9:01
But I think above all, you know, I think it's important because of the many, many potential opportunities for harm in the use of generative AI, environmental, social, cultural, economic, I think we all need to stop.

9:16
And every time we're like, oh, I'm going to use chat for this or I'm going to use clod or hop GBT.

9:21
Is that needed or even desired?

9:23
Right.

9:24
I think the easy trap is that we turn things over to AI because it's familiar and easy, right?

9:29
It makes things, makes writing things, generating things, doing analysis so much easier in many ways.

9:35
And that's great.

9:36
But I think what we've lost in a, in a big way, certainly in education and and certainly to a larger part of our culture is friction.

9:44
And I think we need more friction in things.

9:46
And by focusing on friction, we can recenter human judgement, empathy and expertise.

9:53
We make things too easy, we give everything over, but if we put in friction, we struggle, we question and that's where the true learning and that's where the true human human element comes in.

10:05
I can jump into and I think I agree with everything Brian just said and said so eloquently that it is, there's no, there's really no substitute for expertise and actually understanding that the digger like the further you dig down into asking AI to give you more prompts and we've, we've shown this in our classes that it will start becoming less reliable.

10:36
And then, but I would also say on the empathy aspect, you know, we do encourage students to use it and as a tool for like starting an investigation.

10:47
And then and what I have also found is really helpful.

10:51
It's like in office hours, for example, when students are picking a particular topic that they're working on in a country setting and it's any country they would like to, you know, that they might have expertise in or would like to explore a particular intervention.

11:07
And they come to office hours and are asking some of the questions about the methods or tools.

11:12
And maybe I'm not as familiar with the country context or the, the in particularly if it's a like domestic focus, because mine is more, my focus is more Lmic's.

11:25
So all actually in office hours kind of go and say, oh, let me pull up like perplexity and just say, oh, look, let's let me learn a little bit more about this context and let's talk about it.

11:35
But I think it is a way to show that there is more of that connection of we are all still learning.

11:43
And with AI now we have access to a lot of information that it seems like there could be other experts out there and there could be things that we know less about.

11:55
And showing that it is OK to use it as a tool and that there is no harm in admitting that you don't know everything and that you can jump in and use it that way.

12:07
So I feel like that's been a a great connection point on the empathy and kind of learning part and using a generative, particularly AI for that.

12:20
Yeah, that's a really, really good point.

12:21
Jennifer and Brian actually put in the comments in the chat a comment on Jennifer, a follow up to Jennifer's statement.

12:28
So Brian, I don't know if you'd like to read that out loud for us.

12:31
Oh, sure.

12:32
So there've been quite a few studies, only not quite a few, but a handful of studies that have shown that the longer you work with a generative AI tool in a single conversation, the less factually accurate it becomes over time.

12:44
And that's a real problem because again, if you're not intentional when you start your work with the tool, you have to add more and more context.

12:52
And that leads you down to a much longer conversation.

12:55
And I'm not talking about conversations that are like, you know, 5 minutes in length.

12:58
I'm talking about these conversations that go on for 30 minutes or 45 minutes as you iterate over a document or iterate over a problem.

13:05
And this has to do with something called the context window, which you can learn all about.

13:09
If you want to learn about it, take one of my classes, my using generative AI for public health class.

13:13
We talk a lot about this, but it is a real problem and something most people don't realize.

13:17
They're like, you know, oh, I'll just sort of figure it out as I go along.

13:20
That's actually the one of the worst ways you can work with a generative AI tool because of these sort of like context window limits.

13:27
It's kind of like working memory in humans.

13:29
But I don't like anthropomorphizing these tools.

13:31
So I can, you know, if you're interested, you can reach out.

13:34
I can send you some of the, the research that's been done on that.

13:36
But this is really about being intentional and making sure that you bring that level of expertise that you already have about being able to describe your goal, describe your, you know, the ideal outcome.

13:47
I mean, most people who talk about the future of work talk about it as being with generative AI.

13:53
Excuse me.

13:53
The future of work with generative AI is about being an excellent communicator and being able to describe ideal outputs in truly specific and accurate ways.

14:07
That's it's, it's about great writing really right now.

14:09
In the future, it will be perhaps more conversational as we're doing now using our voices, but for now, it's about really being a great, a great writer.

14:19
Thank you.

14:20
Thanks for sharing that.

14:22
And I think that's actually a great segue to our second question, unless any of you have a final thought on our first question.

14:30
OK, so our second question is, is how is generative AI influencing your work or your interactions with students and colleagues, but especially with students, 'cause they're really who we're we're here, we're all here for.

14:45
Yeah, I can kick this one off.

14:47
I think for me, I feel really blessed to be working in Indigenous public health because I think we have the opposite problem that a lot of people have.

14:56
Whereas students rely too much on AIA, Lot of our students do not trust AI, do not want to engage with it just because so much of our work I think is founded in relationality and community.

15:08
And I think a lot of like personal experiences.

15:11
So we've actually kind of, I think run into the opposite issues, especially in like institute courses for folks who maybe aren't necessarily degree students or who are who are looking for kind of further training.

15:21
As how do we make this feel comfortable for people who have been in the public health space for, you know, years and years for when EHR is started?

15:28
Like how do we kind of make this feel like a comfortable space to be in too?

15:33
Which is honestly really interesting because I will not describe myself as an AI expert.

15:38
I am not like a, I am not a Brian class.

15:41
I have 100% just like very similar I think to Lamar of, you know, kind of a late, late bloomer in terms of AI.

15:49
But I think it really forces me to kind of be an expert, I guess in a way.

15:56
But it has definitely changed it because I think it is a lot of teaching and working with students to figure out how, how is it a tool, You know, like any tool, how do you use it and what feels comfortable, especially in like a summer institute class.

16:11
So for context, our summer institute and winter institute courses are usually like a week long.

16:16
So how do you kind of like bring in that training in addition to whatever the topic is that we're talking about as well?

16:24
So it has been really fun, I think for in terms of how AI has influenced it because it's kind of expanded my mind on how students can bring it in, especially in indigenous health topics where you can't necessarily just like pull up AI and ask a question.

16:40
Cause a lot of the times you know, and there's a lot of over generalization I think for a lot of communities.

16:47
But I think it's kind of challenged me as an educator to kind of up my up my game a little bit and get honestly, like, I know this is crazy, but I feel like it's also encouraged my problem solving and being able to work with students and problem solving of how to integrate it, which is something that I think I was shocked by because I know, you know, the whole thing with AI is, oh, it's making us not able to solve problems.

17:10
It's destroying critical thinking, things like that.

17:12
So I think we do our, we are in an interesting spot where it is kind of the opposite that we've seen that it is.

17:18
How do you fit this into Indigenous public health in a way that makes sense and allows our students to kind of gain those skills?

17:24
But yeah, that's kind of been been our experience.

17:35
I'll jump in and I know this is going to sound weird, but from like interactions with students from that perspective and other than other than me teaching about generative AI, it has not influenced anything else that I do.

17:54
All of my instructional content, including the exercises, something that I generate, all of my feedback is all written by me.

18:01
All my interactions are performed by me and not the machine except for I guess the exception would be automatically graded quizzes in course plus like that's that's it, right?

18:12
But everything else is done by me.

18:13
I don't use generative AI to, you know, write student feedback or develop exercises or even sometimes brainstorm for that stuff in my students.

18:22
I do it a lot more in my public health workforce training because a lot of times I'm given very specific topic areas that I talk about.

18:28
So for example, I was giving a just getting a workshop to the Mid America PTC, the I think it's Prevention Technology Training Center.

18:39
These are substance misuse professionals who are it's their these centers are funded by HHS and SAMSA.

18:47
In any case, I had to give an example of sort of a teaching or training with a locked slide deck and it was going to be about naloxone distribution programs in like Nebraska, Kansas, Missouri, one other state that I can't remember off the top of my head.

19:02
In any case, I use generative AI to give it a build an example deck, but everything else I did in that class, because it was an example and everything else I did in that class I did it for.

19:12
I did it myself, right?

19:14
I'm very careful about that to not let it stain as it were the work that I do.

19:20
I don't even really like brainstorming very much with it for my teaching work.

19:24
In my day-to-day work, it's an entirely different story.

19:29
As the director of the center, I use gender of AI frequently and throughout the day.

19:33
Right now, Claude Code is running a task for me in the background.

19:37
It's been working for about an hour and 45 minutes, and I imagine it's going to go for a little while longer because I'm working on a project for myself.

19:46
I'm building an application that may be distributed to others someday, or maybe it'll just be for me.

19:52
And I use these tools for again, thinking about helping me sort of be like a a partner in analysis, using that sort of some people in software development called Talking to the Duck, where you just have this sort of like partner that you can talk to and brainstorm and work through ideas with.

20:10
Again, this is for my work because I need often times to see.

20:14
Multiple perspectives from multiple stakeholders in a way that I can't see on my own.

20:19
And generative AI tools are really good at being that other stakeholder taking a very different perspective.

20:27
You know, if I'm doing a grant application, what am I missing?

20:29
What are the gaps that I have that a grant reviewer who works for whatever organization?

20:34
In this case, it was like most recent when it was the CDC Foundation.

20:38
What would they be looking for and where should I improve my work?

20:42
Because again, I don't have that knowledge.

20:44
I don't have all of humanity's knowledge at my disposal, but these tools do, and they can take on those perspectives and provide that kind of feedback.

20:50
But when it comes to the actual act of teaching, I try to keep it out as much as possible because I feel like I can make better connections across disparate material sources than generative AI can.

21:01
At least for now.

21:03
We'll see what happens in the not too distant future.

21:09
So I can, I can try it as well.

21:10
I think the, and I can't take credit for this, but one of the courses I teach is a DRPH course and where they have to build a systems level intervention and considers just building on what Brian had said about different stakeholder perspectives.

21:27
And I find that it has been very helpful for that to be able to start finding that evidence.

21:34
And that's always been something that students I think have struggled with is we asked for evidence to support why they think a stakeholder would agree or not agree with what they're proposing and like their level of influence.

21:49
And it's been helpful for students to start there.

21:53
I will say for Yep, definitely not using it for any like feedback or to, you know, develop assignments.

22:02
But also in this course, which I was teaching with Anthony, so before he retired and he is very much an early adopter of AI.

22:11
So I learned a lot from him on that.

22:13
But from the beginning, it was never a don't use it because I think for he saw it as it's going to be part of their work going forward and we should teach it as a tool now as well as its limitations.

22:28
And one thing that we would do in our detailed feedback if something that we were being like that doesn't that doesn't seem quite right, just more of AI don't think that, you know, Pakistan has this many districts or that's where this intervention would be most effective.

22:43
But then in our feedback saying just, you know, based on a quick search of like perplexity AI, you can see why this would not be effective.

22:53
And I think it was more pointing out to them, if you are going to be working in this field and in this space, AI is there and it can check your work and you, it's good to know how to use it as a tool and also then be able to identify where that evidence might be a noise.

23:13
You know, you have to go back and actually read the original article and look at the evidence.

23:18
But I do find that it was helpful for just bringing it to students attention that people can check what you're putting out there pretty quickly.

23:28
And it's important.

23:29
And not even that it was AI generated that they wrote, but just more of a fact checking and that it's important to be conscientious about that and do your due diligence and the work that you're putting forward.

23:46
Yeah, I would just add, it's so helpful and interesting across these many different viewpoints to hear about how AI and writing and communication are so interlinked.

23:56
Because again, teaching a writing class, I just know that when I'm talking about these concepts, they are kind of viewing it through the lens of, you know, what they can learn to do as humans versus what they might ask AI to help them with and in some cases in the future.

24:12
And so that lens of, you know, the concept I might teach like brevity, you know, and you see AI giving you results that exhibit brevity, right?

24:21
Or I teach them how to use short sentences limited to 1 main idea and they might see that.

24:26
So they're kind of viewing it through the lens of these other schools and everyone obviously comes in from a different starting point in terms of their writing and communication ability.

24:35
And I just also want to use this question to drop in.

24:37
You know, I teach a, a session both to students and staff about and faculty about writing emails.

24:46
That's been quite popular in terms of teaching people how to write clear, concise, to the point emails.

24:52
And, you know, nowadays sometimes I get an e-mail that's clear, concise and to the point.

24:57
And I wonder, you know, are people using AI to help write their emails?

25:02
And, and in that case, sometimes it could be good, especially if they can get their points across more easily and save us all time consuming emails, especially if it's our own thoughts and materials, but maybe make it shorter and clearer to the, and more to the point for the person on the receiving end.

25:19
So it's funny now I see emails coming in and even my own assistant, I might give her some direction verbally and then she writes like this perfect e-mail.

25:28
And I said, did AI do this?

25:29
No, she I did it myself.

25:31
Great.

25:32
So some are humans and some are maybe AI supported and it's increasingly harder to tell, especially if they don't have those giveaways like the the three bullets or the M dashes.

25:46
I just wanted to follow up real quick, if I could on Jill's comment in the chat, because this is, this is, this is a big issue.

25:53
This is real, right?

25:54
The sort of continual grinding down a faculty in TA's, taking their time to give human feedback on work, which sometimes is obviously AI generated from students.

26:08
You know, I teach a bunch of different classes, different styles, communication as well as generative AI.

26:13
And I'll tell you, I see.

26:16
And as somebody who uses generative AI every day, I can see when something's been made with AI, right?

26:21
Whether it's their writing in a discussion forum, exercise.

26:24
I mean, sometimes don't even bother to like paste is plain text.

26:28
They copy and paste, you know, that open the ChatGPT formatted gunk into there and it's like it included the emoji and all the other good stuff, you know, is that really appropriate?

26:39
Or in presentations, because I teach communication, Health Science communication, you know, I see stuff that's created by Canva or clawed.

26:47
You know, I'm seeing more and more clawed generated presentations, which look nice and that's great.

26:52
But I know that that presentation was largely developed by generative AI and I don't necessarily object to that because I think what the, the real challenge for us as as educators, whether you're teaching 5th grade or you're teaching doctoral level students, is that a, that what used to be the demonstration of competence in mastery was the output was the artifact.

27:16
And AI has made it generative AI has made it really simple to create those artifacts and create them persuasively and very, very quickly.

27:24
And so we have to stop, I think on some level looking at that artifact as being the definitive, you know, record of whether or not a student mastered the content or retrieved the competencies you wanted them to achieve.

27:38
And I think we have to start looking at process and intent.

27:41
So for me, for example, when I do my grading of the student presentations and I write everything by hand, I had write paragraphs on paragraphs and I get feedback from students all the time.

27:51
Or like I've never gotten this much feedback on one of my assignments.

27:55
Thank you so much.

27:55
And I feel good about that.

27:56
Even though it takes me a long time to do.

27:58
I focus on intent.

27:59
I'm like, yeah, it's obvious you created this with Claude, but are you telling a clear and coherent story?

28:05
Are you using the techniques we talked about in the class to communicate your ideas in both a factual, evidentiary way as well as an emotional and human way?

28:15
Are you doing all the things you're supposed to be doing?

28:17
And that's what I grade on less on the mechanics, less on, you know, the number of slides or blah, blah, blah, blah.

28:24
You know, it's it's like, what is your intent?

28:26
And are you achieving that intent?

28:28
And I think we also look have to look at process and ask the kinds of questions about process, about our work.

28:34
So if the paper is the summative thing you want everyone to do in your class, is there a way to reschedule the work in the class?

28:41
So maybe the paper comes in the 7th week.

28:43
You make that a lesser sizable portion of the student's final grade.

28:48
And the 8th week of the class, you do oral interviews with your students.

28:52
Because an oral interview will tell you instantaneously whether or not a student actually wrote and did the work.

28:57
If they can defend their work, if they can talk about their process, they've done the work.

29:01
And that's more interesting anyways, right?

29:03
Why did you do that?

29:04
That's that's where you get into critical thinking and reasoning and the skills and processes which give us the ability to effectively evaluate the work that generative AI produces for us.

29:14
So I think, you know, there's definitely some ways of looking at this.

29:18
They're not all without time.

29:20
You know, time is the one thing we'll never have enough of.

29:23
But I think, you know, we have to move away from the artifact being the proof of student competence.

29:29
We have to because generative AI just makes it super easy to do that.

29:32
And just as a shout out to my instructional designers, they're amazing and awesome.

29:36
And if you need help with that process or want to reconsider any of your assignments to help move towards that, please talk to them.

29:41
They are more than willing to work with you on that because I think it's something we're all going to have to do.

29:47
Yeah, yeah, No, Rosemary, I totally get it.

29:49
In large courses, it is a real challenge, a real challenge that time scale and scope and how do you scale that for large classes?

29:58
And maybe just maybe there's a way for generative AI to scale that for large classes, something we're thinking about over in CTL.

30:07
Sorry, I rambled for a long time.

30:10
I can, I, if it's OK, I can tag on to that a little bit.

30:12
I think too for me or for kind of the students that we work with is if we do kind of see those red flags of AI of like, OK, it seems like this was potentially generated.

30:23
I think that also serves as kind of like a flag, right?

30:26
Like do we need to touch base with a student, right?

30:28
Because no student is doing this like maliciously.

30:30
They're not using AI because they're like, I hate public health and I don't ever want to write anything about public health, right?

30:35
There's no, they're not trying to make our as faculty lives harder or anything.

30:39
So I think that's kind of the question that pops up into my head of like, OK, was it is the material not clear?

30:45
Is this student just so overwhelmed with everything else that's going on that we need to kind of figure out this game plan for?

30:51
How do we, you know, give you a time or give you the space to be able to do this instead of just kind of turning it into AI and getting it done for the sake of getting it done.

30:59
So I think that's also been helpful to use it as kind of like a litmus test of is this force flexible in the way that students need in order to deliver that content?

31:10
Or is there somewhere where we can kind of to your point, Brian, and it's not just have a final paper because that's what we do and that's, you know, the end of the course and that's what happens.

31:20
Is there a way to make it more efficient or more effective in delivering what exactly it is that we want students to learn so that they don't feel that they have to rely on AI because they don't, they don't think their writing is good enough or they don't think that they have time to be able to write it.

31:34
Because I think that that's something that we really try to strive as that empowerment, that strength based of like, OK, what can we do to help you feel confident as a public health professional?

31:43
Like, at the end of the day, that's what I want to do.

31:45
I don't care about, I don't care about the papers personally.

31:47
Like, I'm, yeah, sure, get them done, whatever.

31:49
But we want to make sure that students feel like they have those skills.

31:52
So I think I, I love that conversation of like, you know, how can you rework it to make it make sense for students to get across what you're trying to get across, right, Abby, that's a really great point.

32:04
And it actually just, I'll just give a quick instructional design perspective for a moment, because what you said is true.

32:11
When we're dealing with adult learners, one of the ways to motivate adult learners is to let them know this is what your learning objective is.

32:19
But This is why it's important not just for this class, but also in the wider context of their academic and professional career.

32:27
So giving them the why and the intention behind your course decisions is a great way to motivate your students.

32:34
All right, any other that we had a lot of comments in the chat that were really interesting.

32:41
Both there was some praise for Brian's oral presentation idea and then also just some thoughts around assessments and things like that.

32:52
So interesting.

32:54
Oh and Beth Resnick just just shared another comment.

32:58
She said we need to be careful not to fall into the trap of AI equals bad, but rather how we can improve our learning objectives and assessments to better assess the human learning rather than if they used ARAI or not, which I agree.

33:11
It would be great to have future sessions on the how to design our learning objectives and assessments to be able to distinguish if students met the learning objectives without undue burden on faculty to plate to police the use of AI.

33:25
Right, yes, yeah, I'd agree that'd be a good thing to dive into which spoiler alert, we have an announcement at the end of this panel that we'll share, so stay tuned.

33:39
All right, any other thoughts around our our question about how generative AI is influencing our interactions with students?

33:49
Otherwise, we can dive to our third question, which is I think we've hit on this a little bit already, but I want to dive a little deeper into what practical strategies are you using or exploring to navigate generative AI in ways that strengthen the human connections that are at the heart of learning.

34:07
So I think we've already hit on this a little bit, but I think there's probably a little more to dive into about how we use AI intentionally to strengthen those human connections.

34:19
I'll jump in again as I want to do so from, as I mentioned before, you know, it's for me, a lot of it's about feedback, it's about metacognition, reflection, you know, that I think really helps to strengthen those connections, right, the human connections and really get students to think about more just again about said about the output, the artifact and more about the process.

34:45
And I do that for my own work.

34:46
You know, if a generative I create something, I get human feedback on it before it gets goes anywhere or is used in my work or my classes or my public health workforce trainings.

34:56
I always get feedback from other people.

34:57
Even if I feel confident in the quality of that work, I always want to share it with somebody else to get feedback, another set of eyes on it.

35:05
But when it comes specifically, more specifically to like, you know, learning and students, I think again, requiring those individual perspectives, you know, looking at other students work, reflecting on other students work.

35:16
What struck you that learner is interesting, engaging, false, purely AI generated, you know, those interesting moments.

35:24
Having students go after and dig up those interesting moments through reflection, through this kind of metacognitive rocess, I think is really important.

35:32
And the other thing for me, because I teach about communication and I focus a lot on storytelling, I think that introducing storytelling perspectives is really important as well to strengthen the human connections because stories bind us together, right?

35:46
Since the the dawn of civilizations, the dawn of human society, stories have brought us together.

35:51
Art has brought us together, whether it's cave paintings, which are stories in their own or, you know, epic poems that get remade, you know, 4000 years later into blockbuster movies.

36:02
Stories are meaningful and they are important to us and the storytelling.

36:06
We can bring storytelling perspectives into our work, into our writing, into our assignments that provide, you know, uniquely human traits and characteristics that are much harder for AAIA generative AI tool, even as one with the, you know, as interesting as personality, as it were, as clawed, you know, into our classrooms.

36:26
Because if we say talk about your own experience, talk about your own perspective and how it relates to this, even while doing a research, even while providing, you know, making sure the students have read the literature, are able to analyze and synthesize the literature or do novel experimentation on their own, bringing in that personal storytelling perspective.

36:44
I think it's very powerful for mitigating the ease at which we can just use in for AI to generate information dumps that appear thoughtful, critical, or for lack of a better term, scientific.

37:00
And Brian, I think that we for our classes, I think we have a kind of a similar approach in that we really value, I think student buy in, in terms of like what our topics are or whatever, you know, if there is a summative project, I think we really encourage students to draw from their personal experiences.

37:17
A lot of our students are Indigenous and have, you know, issues within their communities where, and we encourage them.

37:22
We say, you know, write out an evaluation plan for, you know, a tribal trouble food program that you have or something like that, or any other student, you know, and our non indigenous students, I think we do very similarly to of is there a an issue that's local to you?

37:35
That's going to be meaningful?

37:37
Because I think again, for us, we really, you know, our students are experts in their own lives, right?

37:42
Like there may not be experts in epidemiology yet, but they have something to draw on, right?

37:47
There's something that drew them to public health that really, I think sets their, their hearts on fire, set their passions on fire.

37:53
And I think we like to capitalize on that, right?

37:55
Cuz if you're like, I don't really care about designing a research study, you're probably going to use AI.

38:00
But if you're like, I want to solve this issue in my local community, I think we've seen more and a more passion, more commitment to that.

38:09
And to your point, Brian, a lot more reflection on, OK, here's the thoughts I've had around this topic.

38:15
This is why it interests me.

38:17
So I think that's something that we really, really try to bring in and encourage folks is like, OK, what what is interesting to you, you know, again, like try and try and relate it back to public data and health data as much as you can.

38:28
But I think that buy in from students has been really helpful in terms of mitigating how much like just AI slop is generated.

38:39
I can try very quickly that I think I had mentioned before about using in office hours like and what I found is that later in the terms folks are working on, they have one project that they are working on it throughout the eight week term and being able to actually show an output.

38:59
If we're meeting over Zoom and screen sharing and saying here's the output that came up from, you know, ChatGPT or perplexity like is how does this resonate with what your work that you have been doing?

39:11
If we're asking that question and finding that at that point, it feels like the students have actually dug a lot deeper and be like, oh, well, I agree with that point, but not this one.

39:21
And like, oh, this was something I did consider looking at this problem and this particular intervention, but I decided not to because of these other reasons.

39:30
And I have found that I think, you know, giving that a little bit of what Brian was saying about like building friction or just giving something to talk about and let them show how they have learned more than an, an output can give you an less than a fraction of a second is, has been really helpful.

39:49
And I think just, I see like in those sessions, the the confidence building and with what they've learned.

39:58
So that's just just one example of the kind of just, I guess it wouldn't be thinking about like a practical strategy.

40:10
Yeah.

40:11
And I would just add, you know, we talk a lot because I teach writing in an age of digital communication.

40:15
We spend a lot of time talking about even though we might be creating communication and receiving communication digitally, that ultimately there are humans who are the recipients.

40:25
So the sender and the receiver ideally are are humans and really bringing that human audience first lens to really thinking about the people on the other side.

40:35
Because ultimately, like I love the point about not thinking just about the written artifact, even though I did writing, but that ultimately the written artifact is a means to an end.

40:46
It's, it's, it's a way to get a message across.

40:49
It's a way to communicate a recommendation or call to action or to achieve understanding.

40:54
So, for example, with websites, always tell people like your goal isn't for people to spend more time on your website, even though that's something we can track easier than what they go off and do with that information.

41:03
But it's ultimately to get information across so that that information can go out in the world and make a difference.

41:09
And so really just encouraging people to think about the humans that are, that are consuming information and what we ultimately want those humans to go off and do with that information, I think becomes really important.

41:22
And I just, I love the conversation here about how to think differently about assessments and thinking about that in the writing class.

41:29
But something we do is we give feedback.

41:32
The students give feedback on each other's work and, and they, they talk about that feedback.

41:36
And I think that is in line with this conversation of knowing how to get feedback and also explain the feedback and receive the feedback as humans, even though a lot of this is written communication, that is the ultimate output.

41:54
I love that.

41:54
I agree The the what Brian also highlighted in the chat, the written artifact is a means to an end.

42:01
That's, that's insightful.

42:05
And I think we, we have time for our final question, which is just, do you have any specific examples or case studies that you'd like to share from your courses?

42:15
And then also, I'm going to call Abby out a little bit because I'm very curious about, for example, how Indigenous health is integrating artificial intelligence into your student learning outcomes.

42:25
So if you could take a moment to speak to that, I'd love to hear more.

42:29
Yeah, it is slightly confusing because when you put AI, sometimes it means American Indians, sometimes it means artificial intelligence.

42:36
So that's probably like the number one thing.

42:40
I think for us, again, it is kind of more of integrating a tool.

42:46
But it it's hard, right?

42:47
Because a lot of so much of indigenous health and a lot of our communities and all of our culture is based around that relationality.

42:55
And I think that's why a lot of our learners are Indigenous students are potentially hesitant to use it just because it feels icky, right?

43:04
It feels weird that you're kind of like Brian was saying, and you don't want to answer from mortifies it.

43:09
It's a computer.

43:10
But also you kind of have a relationality with it, right?

43:13
Like you're having this conversation.

43:16
And so I think there's definitely like the obvious pitfalls, like I said, like, you know, it's very easy, I think for folks that aren't as familiar with indigenous health to use it and reliable a little bit too much on the over generalization that it gives just because we're, you know, there's 575 federally recognized tribes.

43:32
We're all in distinct communities, distinct cultures.

43:36
So it can be very easy to kind of slip into that.

43:38
Well, AI says American Indians do this or American Indians do that, or indigenous peoples do this.

43:44
But I think that, again, we're navigating it and how does it make sense for our learners and for our communities to rely on it.

43:53
And I think for a lot of like folks that come to our institutes that are working with and in indigenous communities, it's they tend to be in rural areas and things like that.

44:02
So they do rely on that, you know, to for efficiency to help kind of get access resources that they don't typically have access to.

44:11
And so I think it is we're navigating it just alongside our students as well of what how can we integrate this in a way that feels comfortable, that feels authentic to kind of the relationality in the community based work that we do.

44:26
And I again, I don't think there's an answer yet.

44:29
I don't think we have an answer like we have a lot of folks doing work and what that looks like.

44:35
But I think it is just for me, the biggest conversation that I've had is that we want to make sure that our students are included in the conversation.

44:43
I think of like what that does look like and what makes sense for them, especially because we have so many people coming from different areas.

44:49
But yeah, I don't know, I'm not ashamed to say I don't know, AI is a little terrifying, but fun at the same time.

44:56
And it's been, it's been an interesting journey, especially as we kind of develop more of a, a relationship with it.

45:03
So yeah, that's just my rambling thoughts on it.

45:06
I, I have a lot of feelings.

45:16
So I mentioned in like classes I teach and I teach generative AI classes with David Dowdy.

45:20
I don't want to leave him out of that equation because he's awesome and great as a teaching collaborator and work partner.

45:28
But I will say, you know, a lot of what we do in our classes where we're teaching AI and not less so in my communications classes is in our, our sort of the work that students do.

45:38
We split the work between, we demand in some ways that work be split between humans and AI.

45:43
So for example, in our using generative AI course, we have a public health information slash disinformation campaign assignment and students have to use generative AI to make the image.

45:55
They don't get to go out and like search Google images or something like that.

45:58
They get a 0.

45:59
If they choose to do that, they have to go use generative AI.

46:02
So they're using the tool, figuring out how to make it work for them.

46:06
But there's also a component that goes along with that in that information campaign that's sort of like write 3 sentences and as if you're posting on Instagram, or two sentences and a couple of hashtags as if you're posting on Instagram.

46:16
And we find that students will do that by hand rather than using AI to do that because they have a sort of native understanding.

46:23
Certainly better than I do since I don't use Insta or Facebook or any social media really anymore except for Reddit, but I never post and they will write.

46:31
They will do that because they've been given latitude to use generative AI for some work and not for others.

46:37
And I think that works really well in our classes.

46:40
And, and, and then also sort of, as you know, Beth was sort of pointing out in the comments here, focusing on their, their communication skills, right.

46:48
So a lot of our assignments that are graded in our classes are based, our generative AI classes that teach with David are based off of students reflection on other student work.

46:57
It's not about their work.

46:59
That's not what's being graded.

47:00
It's their reflection on the work of their peers.

47:03
That's what matters.

47:04
That's what's being graded there.

47:06
And yes, you could dump a bunch of student work in degenerative AI and say write a summary for me or a reflection.

47:11
But again, you'd have to still be pretty intentional about what you wanted to focus on, right?

47:15
Rather than sort of generic stuff.

47:17
And in our other class that we teach, which is a synchronous 3 hour course every Friday in the fourth term, we require students to give presentations on their feet.

47:31
So, you know, the class is teaching them how to use gender AI for some very practical skills, whether it's data analysis or writing for grants or, you know, any number of policy proposals, any number of different things.

47:44
We make them do work on their own and then quickly and improvisationally give presentations on that, again, using reflection, talk about their process, what they did to show, did you learn?

47:55
And that's what we evaluate them on is did you actually do the work?

47:58
Did you try?

47:59
What was your intent?

48:00
What were your methods giving that kind of, you know, very quick oral defense of what they did?

48:05
Not really defense because it's more exploratory, but it is that we think that really kind of as as Beth put it in the chat there, informal conversation and articulating knowledge skills are super important for our students, no matter what their discipline is.

48:20
And so emphasizing those things has in some ways relieve the pressure on us for grading, relieve the pressure on students for a grading these sort of like summative artifacts, but also gives them an opportunity to develop and show off all of their communication skills and sort of their, their, their thinking, their, you know, the thinking process, which is equally as important to be able to articulate in the Health Sciences.

48:45
All right, I was typing in the chat, but I might as well just say it.

48:47
I got distracted earlier ranting about AI and indigenous health.

48:51
So I would for more practical purposes.

48:53
I wanted to mention too, that throughout our courses, we do tend to use a lot of like case studies.

48:58
So specific tribal health issues that, you know, exist today, especially like we have a course in Indigenous perspectives on environmental health.

49:06
So we draw, we have three separate case studies from kind of all over the country like SW 1st nations and then I think Pacific Northwest is 1 or California is 1.

49:16
And so that is something I think that we found helpful too, is to specifically say, hey, here is all of the information that you need to know.

49:24
Everything you need is in this worksheet.

49:26
Like anything, you know, if you really want to dive into it on your own, that's fine, but you don't have to.

49:31
And then I think we go from there of like, OK, here is the issue.

49:35
Anything like, you know, don't overcomplicate it.

49:37
Don't dive into a rabbit hole of every single little nuance with these case studies.

49:42
But if you were, you know, somebody who was contracted with a tribal community and they said, here's the issue.

49:48
What does that problem solving process look like?

49:51
So that kind of, I think to the point that we've kind of been getting at of the process versus the product is that it really challenges students.

49:59
I think like if you want to use AI to format your intervention plan, sure.

50:04
But you can't just ask AI like how do you fix this problem in this tribal community?

50:07
Because it's going to draw again, from these massive sources and include things that we aren't necessarily asking students to even include.

50:14
So I think that's helpful as well of like kind of creating a smaller box than students necessarily need and saying like this is the information that you have.

50:22
This is all that you need.

50:25
Don't feel like you have to like ask AI of like explain this entire, you know, this water system to me.

50:31
So I think that that's something we rely on very heavily is case studies and again, kind of more personalized local issues within tribal communities just because it's it's harder to necessarily pull from AI for that.

50:44
So yeah, kind of a practical thing, right.

50:48
But actually that reminds me of something that I had mentioned in my AI sandwich presentation that started the kicked off this year's Picnic PD where one of the when you're thinking about how much human to AI ratio, if you're dealing with something that has really specific or nuanced or population specific data or those like case studies that large language models might not necessarily be trained on, then you have to use less AI and more human because of those nuances.

51:20
So it was interesting.

51:22
It was good to hear that reiterated here.

51:31
Yeah.

51:31
And I think I'll just, yeah.

51:33
So other people have to have time to think.

51:35
But I think too in tribal communities with data sovereignty like we have, we're kind of lucky with that too, that a lot of tribes, you know, their data isn't publicly available necessarily.

51:44
So you can't really just ask AI like, hey, what is the mortality rate for this tribe in Northern California?

51:51
Because that isn't necessarily shared publicly or easily accessible.

51:56
So again, I think that helps to kind of limit the amount that students are just Googling like, you know, tell me how to create an intervention program for to reduce diabetes in the community because AI can't even pull those numbers, right.

52:09
So it is kind of a, again, we're a little lucky, I think, in terms of working within indigenous health because some of that data is protected at the, you know, the governmental level.

52:19
So I can chime in quickly on that too.

52:26
I think that's a a great point of also how to we've I guess tweaked our assignments or adapted our assignments to say like it really if you're designing a systems level intervention, having it be innovative.

52:40
So it being something that hasn't been done before and I think we're AI is been helpful is seeing what all has been out there and done before and knowing that, OK, if you want, if you put it in there.

52:54
Oh, just develop a yeah, a program for diabetes control in this particular setting.

53:00
It'll come back with a lot of different things, but I think having the assignment focus on OK, it really needs to be something that hasn't been done in this particular context before or it, you know, maybe it's piggybacking on something that has been done, but trying to push that a bit further.

53:16
And that's something now kind of been a in a grading sense of that we've taken, we've given more weight to is that if something is coming back saying here's my intervention.

53:29
But it's clearly, it's easy to find that this has been done before.

53:33
This is why it didn't work.

53:35
That's what we would expect to see.

53:36
You have to take it a step further.

53:38
And if you're going to propose something that it needs to be something that is filling a gap or, you know, leveraging a different strategy or stakeholder group connection.

53:50
So that that's just one way, I think with the different taking things further.

53:56
And then another practical strategy was actually, and this is I think for online courses in particular of like going in on the live talk showing like here's how you might use this.

54:06
And actually having that come up is a has been helpful as well because I think the DRPH shoes I found were a bit more hesitant about using AI.

54:17
So I think when they see faculty also using it as a tool and using it in a way that hopefully is, you know, responsible and also diving deeper into knowledge that that's been helpful as well.

54:38
All right.

54:39
I want to be mindful of our time.

54:41
We only have 5 minutes.

54:42
And I also wanted to invite our attendees to rate our session, so I'll share.

54:50
We'll share a workshop evaluation link afterwards, but I'll put it the link in the chat for now.

54:56
But you'll see the link will be shared in the follow up e-mail as well.

54:59
So please let us know how wonderful today's session was by filling out that evaluation survey.

55:06
It's anonymous and takes about two minutes, and it'll help us plan future events just like this one.

55:11
But I just wanted to to close with saying I am so appreciative of today's panelists.

55:17
Thank you so much for sharing your insights and your experiences as we navigate these new waters together because generative AI has really upended higher education and it's something that we're all thinking about and grappling with.

55:33
And it's really great to hear what how other others at our school are going through and sorting through this new landscape.

55:41
So thank you so much for sharing your perspective with us today.

55:46
And then Brian, would you like to announce CT LS upcoming new series?

55:52
I'd be happy to.

55:53
So the Center for Teaching and Learning over the course of the current academic year starting in September, is going to be doing a series of workshops, many sometimes twice a month, on pedagogy, learning, and AI in your classroom.

56:10
And we're starting the series off on September 8th at noon with a panel discussion from faculty from both Pierre Bloomberg and elsewhere across JHU about what's the role of AI in the classroom.

56:23
Should we be more permissive?

56:24
Less permissive?

56:25
How do we accommodate students who are not interested in using a generative AI from both a sort of like ethical perspective and sort of a critical thinking perspective?

56:33
They don't want to be touch it.

56:35
How do we introduce or what's the role or what place of using generative AI as a teaching assistant in the classroom?

56:42
It's a tool that can be used like many other tools that we use to teach.

56:46
That's going to be the first panel discussion and throughout the year, with the exception of the months of December and May, because we're all ridiculously busy during December and May, we're going to have a bunch of online sessions around things like getting better at prompting.

57:01
If you're a person who's like, how do I can I, how can I make better prompts?

57:05
We're going to do that.

57:06
Amy's going to lead a session on AI resistant assessments.

57:10
So this idea of how do we write our assessments to make it sort of figure out how we can detect when students are using AI or you know, our objectives to make sure that they are using AI if we want them to use it in the right way.

57:23
We're going to talk about using simulations.

57:25
Generative AI created simulations as a way of scaling sort of experiential learning in our classes.

57:33
There's some really amazing things you can do with tools like clod code and ChatGPT codecs to create interactive simulations that can be used directly in your classes as learning experiences.

57:46
And we're going to be joined by Davina Frick, who is a former Dean over at the Carey School of Business.

57:52
And Davina is doing some really cool, really interesting things around exactly this topic.

57:58
And then later in the year, we're going to work on have a session that allows you to figure out different ways of creating an AI usage policy statement for your class for your syllabus using hot GPT as an alternative to because it's freely available to everyone in Hopkins as opposed to the Commercial Services like Claude or ChatGPT doing using a tool called Ovation, which is a virtual reality 3D simulation tool combined with ChatGPT for a live Q&A for doing communication preparation as students and students already using this to prepare for their MPH capstones and other word other tools.

58:35
A session on Claude Co work and ChatGPT codecs As for research and brainstorming, not necessarily for teaching there.

58:43
And then also just again, one more session on using generative AI to scale large classes.

58:48
So these are all things that we are going to be doing as part of the series.

58:51
It's a lot, I know, but hopefully they'll be something for everybody and you will consider joining us.

58:55
There'll be announcements about this in the Speed read an on the CDL Toolkit site as we get a little bit closer, and there'll be a message about that first session and the whole series coming from Academic Affairs once all the details get sort of a little more locked down in the next couple of weeks.

59:11
So very excited, really excited to work with my CTO colleagues and have them lead this.

59:16
It's going to be, I think, really useful.

59:17
Good sessions.

59:19
Thank you.

59:20
Yeah, I'm so excited for that upcoming series.

59:23
And thank you again to our panelists and thank you to our attendees for attending this year's Picnic PD series.

59:30
And with that, we'll close out Picnic PD 2026, which I think the main take away has been as you think about AI and using AI from a human centered perspective, just thinking about it intentionally and how it's not replacing people and learning.

59:47
It's just can be used as a tool and an intentional way to enhance learning.

59:53
So thank you everyone for joining and and thank you to all of our presenters from this year series.

1:00:01
Yeah.
